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What are you bringing today?

https://pixabay.com/vectors/suitcase-purple-open-compartment-37453/

How are 

you 

feeling?

What do you expect 

from today?

Have you got 

any questions 

right NOW?

Type 

in the 

chat



Assessing writing 1:

How to assess writing. 

Wednesday February 22, 3-4pm

1. Why are formative and 

summative assessment of writing 

important?

2. How do we “do” formative and 

summative writing assessment?

3. What tools can we use to assess 

writing?



What we’ll be covering today

1. How can I assess learner writing 

using rubrics?

2. How can I give feedback to help 

my students improve their writing?
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1. Share your 
experience: 
assessment task



Task from February 22 webinar 

1. Look at the assessment rubrics for 

A1+, A2 and B1.

2. Assess the writing sample for each 

level using the appropriate rubric.

3. Think about the feedback you would 

give.

4. If you like, try assessing your students’ 

writing using the appropriate rubric for 

their level.

5. Be ready to share your experience in 

the next webinar ☺



Share your experience

1. Did you do the assessment task? How 

did you find it?

2. What do you think of the rubrics? Are 

they similar or different to what you’re 

already using to assess writing?

3. Did you try assessing your students’ 

writing using the appropriate rubric? 

How was that?

4. Anything else you’d like to share ☺
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2. How can I assess 
learner writing 
using rubrics?
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A1+ Gymnasium A: Content
Content

5 All content is relevant to the task. Target reader is 
fully informed.

4
3 Minor irrelevances and/or omissions may be present.

Target reader is on the whole informed.

2
1 Irrelevances and misinterpretation of task may be 

present.
Target reader is minimally informed.
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A1+ Gymnasium A: Organisation

Organisation

5 Text is connected using basic high-frequency linking words.

4
3 Some use of punctuation (e.g. capital letters at the beginning of a 

sentence, full stops at the end 

Simple connectors may be used (e.g. and, but).

2
1 Little or no use of punctuation and connectors.
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A1+ Gymnasium A: Language

Language

5 Uses basic vocabulary reasonably appropriately.

Uses simple grammatical forms with some degree of control.

Errors may impede meaning at times.

4
3 Produces basic vocabulary of isolated words and phrases.

Produces a few simple grammatical forms with only limited control.

2
1 Errors cause significant strain to reader and make the text difficult to 

comprehend.
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A1+ Gymnasium A

Content 2

Organisation 3

Language 4
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A2 Gymnasium B: Content

Content

5 All content is relevant to the task. 
Target reader is fully informed.

4
3 Minor irrelevances and/or omissions 

may be present.

Target reader is on the whole 
informed.

2
1 Irrelevances and misinterpretation 

of task may be present.
Target reader is minimally informed.What would you 

give for 

CONTENT? (1-5)
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A2 Gymnasium B: Organisation

Organisation

5 Text is connected and coherent, using basic linking words and a limited 

number of cohesive devices.

4
3 Text is connected using basic high-frequency linking words.

2
1 Some use of punctuation (e.g. capital letters at the beginning of a 

sentence, full stops at the end 

Simple connectors may be used (e.g. and, but).

What would you 

give for 

ORGANISATION? 

(1-5)
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A2 Gymnasium B: Language

Language

5 Uses everyday vocabulary generally appropriately. 

Uses simple grammatical forms with a good degree of control.
While errors are noticeable, meaning can still be determined.

4
3 Uses basic vocabulary reasonably appropriately.

Uses simple grammatical forms with some degree of control.

Errors may impede meaning at times.

2
1 Produces basic vocabulary of isolated words and phrases.

Produces a few simple grammatical forms with only limited control.

What would you 

give for 

LANGUAGE? 

(1-5)
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A2 Gymnasium B: Language
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A2 Gymnasium B

Content 5
Organisation 2
Language 3
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B1 Gymnasium C : Content

What would you 

give for 

CONTENT? (1-5)



19

B1 Gymnasium C : Content

Content

5 All content is relevant to the task. 

Target reader is fully informed.

4
3 Minor irrelevances and/or omissions 

may be present.

Target reader is on the whole informed.

2
1 Irrelevances and misinterpretation of 

task may be present.

Target reader is minimally informed.

What would you 

give for 

CONTENT? (1-5)
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B1 Gymnasium C: Organisation

Organisation

5 Text is generally well-organised and 

coherent, using a variety of linking words 

and cohesive devices.

4
3 Text is connected and coherent, using 

basic linking words and a limited number 

of cohesive devices.

2
1 Text is connected using basic high-

frequency linking words.

What would you 

give for 

ORGANISATION? 

(1-5)
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B1 Gymnasium C: Language

Language

5 Uses a range of everyday vocabulary 

appropriately, with occasional inappropriate use 

of less common lexis. 

Uses a range of simple and some complex 

grammatical forms with a good degree of 

control.
Errors do not impede communication.

4

3 Uses everyday vocabulary generally 

appropriately. 

Uses simple grammatical forms with a good 

degree of control.

While errors are noticeable, meaning can still be 

determined.

2

1 Uses basic vocabulary reasonably appropriately.

Uses simple grammatical forms with some 

degree of control.

Errors may impede meaning at times.

What would you 

give for 

LANGUAGE? 

(1-5)
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B1 Gymnasium C

Content 5
Organisation 4
Language 4



✓ Specific feedback against specific 

writing subskills

✓ Learners know where they are at:

✓ Where they are doing well

✓ Where and how they can improve

✓ How they are progressing

✓ Standardized approach to assessing 

different types of writing

✓ Once familiar with them – saves 

time! ☺

Assessment rubrics and 
formative feedback
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3. How can I give 
feedback to help my 
students improve 
their writing?
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Deciding what to give 
feedback on
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Gymnasium A

1. Would you adapt this writing 

task? If so, how?

2. When you assess this writing, 

what content are you looking 

for?

3. What organisation features 

are you looking for?

4. What language will you focus 

on?

Own It! 1 Student’s Book, p.77
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Gymnasium B

1. Would you adapt this writing 

task? If so, how?

2. When you assess this writing, 

what content are you looking 

for?

3. What organisation features 

are you looking for?

4. What language will you focus 

on?

Own It! 2 Student’s Book, p.41
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Gymnasium C

1. Would you adapt this writing 

task? If so, how?

2. When you assess this writing, 

what content are you looking 

for?

3. What organisation features 

are you looking for?

4. What language will you focus 

on?

Own It! 3 Student’s Book, p.89
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Examples of formative 
feedback
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1. Does the feedback recognise progress (P) or 

suggest improvement (I)?

2. What criteria does the feedback relate to?        

(Content, Language or Organisation?)

Formative feedback on writing

You used lots of new words –

well done!

Own It! 3 Student’s Book, p.89
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1. Does the feedback recognise progress (P) or 

suggest improvement (I)?

2. What criteria does the feedback relate to?        

(Content, Language or Organisation?)

Formative feedback on writing

Next time, try to use different 

sequencing words (not just 

‘then)’. Look at the useful 

language box on p.41

Own It! 2 Student’s Book, p.41
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1. Does the feedback recognise progress (P) or 

suggest improvement (I)?

2. What criteria does the feedback relate to?        

(Content, Language or Organisation?)

Formative feedback on writing

Keep working on past tense 

verbs: try – tried, say – said.

Own It! 2 Student’s Book, p.41
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1. Does the feedback recognise progress (P) or 

suggest improvement (I)?

2. What criteria does the feedback relate to?        

(Content, Language or Organisation?)

Formative feedback on writing

You remembered full stops at 

the end of your sentences this 

time – great!

Own It! 2 Student’s Book, p.41
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1. Does the feedback recognise progress (P) or 

suggest improvement (I)?

2. What criteria does the feedback relate to?        

(Content, Language or Organisation?)

Formative feedback on writing

I can see you worked hard on 

your story. Good effort!

Own It! 2 Student’s Book, p.41
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A2 Gymnasium B: Content

What formative feedback 

would you give this 

student about their 

writing?

Would you correct or 

highlight mistakes?

Which ones?
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Summary
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• Students don’t need to know your rubrics 

but they DO need to know why you have 

awarded a particular grade

• Formative feedback helps students to 

improve. Tell students:
• Where they’re doing well 

• How they’re progressing 

• Where they can improve 

• You can use your assessment rubric to 

give specific feedback about particular 

writing subskills

• Ensure your feedback is related directly to 

the writing task instructions (in the book)

Key points from today
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Reflection
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• Sum up your main takeaway from these 

two webinars on assessing writing in one 

sentence.

• Please share it in the chat ☺

What are you taking with 
you?



References and useful links
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https://www.cambridgeenglish.org/pl/Images/603898-cer-

6647-v1c-jul20_teacher-guide-for-writing-a2-key-for-

schools.pdf

https://www.cambridgeenglish.org/images/231794-

cambridge-english-assessing-writing-performance-at-level-

b1.pdf

https://www.cambridgeenglish.org/pl/Images/603898-cer-6647-v1c-jul20_teacher-guide-for-writing-a2-key-for-schools.pdf
https://www.cambridgeenglish.org/images/231794-cambridge-english-assessing-writing-performance-at-level-b1.pdf


Any questions?

Thank you
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