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Assessing writing 1:
How to assess writing. Wednesday 
February 22, 3-4pm

Assessing writing 2: 
Practical application. 
Wednesday March 8, 3-4pm 
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Key questions for today

1. Why are formative and summative assessment of 

writing important?

2. How do we “do” formative and summative writing 

assessment?

3. What tools can we use to assess writing?
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Open the link

Type a word that you associate with SUMMATIVE assessment

https://answergarden.ch/3054486

Word association!

Open 
the link

https://answergarden.ch/3054486
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Open the second link

Type a word that you associate with FORMATIVE assessment

https://answergarden.ch/3054490

Word association!

Open 
the link

https://answergarden.ch/3054490
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Why are formative 
and summative 
assessment of writing 
important?
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Is this writing task:
- Formative?
- Summative?
- Could it be either?

Own It! 2 Student’s Book, p.65

Type in 
the chat
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Any writing task can be assessed 
formatively or summatively.

It depends on how and when the 
teacher does it.
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Formative assessment Summative assessment

Observing/listening Testing

Feedback Grades

AIM: Improve learning 
and teaching

AIM: Evaluate how much 
learning has taken place 
over a certain period

i………. e…….

Guess the 
missing 
words
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They get feedback on what they’re doing 
well and how they can improve their 
language skills (formative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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They know how their children performed 
during the school year (summative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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They get a snapshot of how well students 
in their school are performing in English 
(summative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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They can identify gaps in learning and 
adjust their teaching to help learners 
(formative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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They get regular feedback on their 
speaking and writing (formative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat



© Cambridge University Press

They get a snapshot of student 
performance in English in different schools 
(summative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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They know their children are being 
supported to learn and improve every day 
(formative).

Who benefits from assessment?

Learners

Teachers

Parents

School leaders

Policy makers

Type in 
the chat
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How do we “do” 
formative and 
summative 
assessment?
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Summative assessment: what order do you do these things in?

C. Teach the 
unit content

B. Share 
learning 

outcomes for 
unit

A. End of unit 
test

D. Mark test, 
award grades

Type in 
the chat
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Summative assessment process

Provide input 
and feedback

D. Mark tests, 
award grades

C. Teach the 
unit content

B. Share 
learning 

outcomes

A. End of unit 
test

(B, C, A, D)

Provide input 
and feedback

Set goals and 
expectations

Summative 
assessment 

task

Assessment 
outcome/ 

grade

Set goals and 
expectations

Provide input 
and feedback

Summative 
assessment 

task

Assessment 
outcome/ 

grade

Set goals and 
expectations

Summative 
assessment 

task

Assessment 
outcome/ 

grade
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Where does formative assessment take place?

Provide input 
and feedback

Set goals and 
expectations

Summative 
assessment 

task

Assessment 
outcome/ 

grade

Set goals and 
expectations

Provide input 
and feedback

Summative 
assessment 

task

Assessment 
outcome/ 

grade

Type in 
the chat
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Provide input 
and feedback

Set goals and 
expectations

Summative 
assessment 

task

Assessment 
outcome/ 

grade

Clarify share 
learning 

aims

Collect evidence of 
learning

Feedback to 
move ss 
forward

Clarify share 
learning 

aims

Collect evidence of 
learning

Feedback to 
move ss 
forward
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Formative assessment takes place throughout the 
learning process.

Even a summative test can be used formatively, if the 
teacher helps learners to learn from their writing 
performance and improve next time.
Formative assessment can help learners every time 
they write.

Summative assessment is less frequent.
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How often do you assess your 
learners’ writing?

1. Once a term

2. Several times a term

3. At the end of a unit

4. Once a week

5. Every lesson

6. Every time they write

Type a 
number in 
the chat
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Could you use this to 
assess your learners’ 
writing?

Gymnasium A

Type Y or N

Own It! 1 Student’s Book, p.53
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Could you use this for 
formative or summative 
assessment or both?

Gymnasium A

Type F, S or B

Own It! 1 Student’s Book, p.53
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What about the 
Workbook writing task? 
Formative, summative 
or both?

Gymnasium A

Type F, S or 
both

Own It! 1 Student’s Book, p.53

Own It! 1 Workbook, p.37
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A. Do SB writing in class, WB writing at 
home (formative)

B. Do pre-writing in class, set SB writing 
for homework (formative) 

C. At the end of the unit/term, set WB 
writing as a test (summative)

D. At the end of the unit/term, create 
your own writing test (summative)

Assessment options

Own It! 1 Workbook, p.37

Own It! 1 Student’s Book, p.53

Which do 
you do?
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You want to create a similar writing task to assess your students’ 
ability to write a description of food (Gymnasium A). 

What task would you create?

Reminder: 

Student’s Book task: Write about your favourite food

Workbook task: Write about your favourite restaurant

Think

Type in 
the chat
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Write a email to your friend describing an amazing meal you had.

You should:

• Say where you had the meal

• Describe the food you ate

• Say why you liked it

You should write about 100 words.

Writing assessment wording
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Write a description / email to your friend / story about…

You should include:

• This

• That

• The other

You should write about x words.

Writing assessment wording

Clear, concise 
instructions. 

Familiar

Specifies 
task type

Content

Length
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Have you used this for

• classwork?

• homework?

Have you assessed it

• formatively?

• summatively?

Gymnasium B

Own It! 2 Student’s Book, p.77
Own It! 2 Workbook, p.53

Type in 
the chat

Type F, S 
or both
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You want to create a similar writing task to assess your students’ ability to 
write a description of a person in an email or essay (Gymnasium B). 

What task would you create?

Reminder: 

Student’s Book task: Write about your favourite internet or TV star

Workbook task: Write about your favourite comedian

Think

Type in 
the chat
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Source: https://anglm.schools.ac.cy/index.php/el/material/supporting-material-gymnasium-b

https://anglm.schools.ac.cy/index.php/el/material/supporting-material-gymnasium-b
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Write a description / email to your friend / story about…

You should include:

• This

• That

• The other

You should write about x words.

Writing assessment wording
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Gymnasium C

Own It! 3 Student’s Book, p.29

Own It! 3 Workbook, p.21
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You want to create a similar writing task to assess your students’ ability to 
write a review (Gymnasium C). 

What task would you create?

Reminder: 

Student’s Book task: Write a review of a performance

Workbook task: Write a review of a music concert

Think

Type in 
the chat
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Write a review of a TV series / film / book / festival / …

You should include:

• Where and when you saw it

• Who it is for

• What you liked/didn’t like about it

You should write about x words.

Writing assessment wording
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What tools can we use 
to assess writing?
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1. Give grades (A, B, C or marks out 
of 10 or 20)

2. Underline mistakes.

3. Correct mistakes.

4. Write comments.

5. Say what they’re doing well.

6. Say what they need to improve.

7. Give feedback against criteria.

8. Use a rubric.

How do you assess learner 
writing now?

Type in 
the chat



© Cambridge University Press

Cambridge English qualifications 
at A2 and B1 level
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✓ Specific feedback against specific writing subskills

✓ Learners know where they are at:

Where they are doing well

Where and how they can improve

✓ Teachers have standardized approach to assessing different types of 
writing

✓ Once familiar with them – saves time! ☺

Assessment rubrics - benefits



© Cambridge University Press

Content

Language

Organisation

What do you expect to be included under each one? 

Assessment criteria for writing

Type in 
the chat
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Punctuation

Which criterion does this relate to? 
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Vocabulary 

– range and accuracy

Which criterion does this relate to? 
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Linking words

Which criterion does this relate to? 
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Has the learner answered 
the question?

Which criterion does this relate to? 
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Grammar 

– range and accuracy

Which criterion does this relate to? 
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Content

Language

Organisation

Assessment criteria for writing

Type C, L 
or O

Is all the information 
relevant?

Which criterion does this relate to? 
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How do learners progress in 
their writing?

A1+ (Gymnasium A) A2 (Gymnasium B) B1 (Gymnasium C)
Language Produces basic 

vocabulary of 

isolated

words and phrases.

Produces a few 

simple grammatical 

forms

with only limited 

control.

Uses basic vocabulary 

reasonably 

appropriately.

Uses simple 

grammatical forms 

with some degree of 

control.

Errors may impede 

meaning at times.

Uses everyday 

vocabulary generally 

appropriately, while 

occasionally overusing 

certain lexis.

Uses simple 

grammatical forms with 

a good degree of 

control.

While errors are 

noticeable, meaning 

can still be determined.

What are the 
differences 

between the 
levels?
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How do learners progress in 
their writing?

A1+ (Gymnasium A) A2 (Gymnasium B) B1 (Gymnasium C)
Language Produces basic

vocabulary of 

isolated

words and phrases.

Produces a few 

simple grammatical

forms

with only limited 

control.

Uses basic vocabulary 

reasonably 

appropriately.

Uses simple 

grammatical forms 

with some degree of 

control.

Errors may impede 

meaning at times.

Uses everyday 

vocabulary generally 

appropriately, while 

occasionally overusing 

certain lexis.

Uses simple 

grammatical forms with 

a good degree of 

control.

While errors are 

noticeable, meaning 

can still be determined.
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How do learners progress in 
their writing?

A1+ (Gymnasium A) A2 (Gymnasium B) B1 (Gymnasium C)

Organisation Some use of 

punctuation (e.g. 

capital letters at the 

beginning of a 

sentence, full stops 

at the end of a 

sentence).

Simple connectors 

may be used (e.g. 

and, but).

Text is connected 

using basic high-

frequency linking 

words (e.g. and, so 

because, first of all).

Text is connected and 

coherent, using basic 

linking words (e.g. and, 

so because, first of all) 

and a limited number 

of cohesive devices 

(e.g. pronouns she, 

theirs; relative clauses 

…which…).

What are the 
differences 

between the 
levels?
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How do learners progress in 
their writing?

A1+ (Gymnasium A) A2 (Gymnasium B) B1 (Gymnasium C)

Organisation Some use of 

punctuation (e.g. 

capital letters at the 

beginning of a 

sentence, full stops 

at the end of a 

sentence).

Simple connectors 

may be used (e.g. 

and, but).

Text is connected 

using basic high-

frequency linking 

words (e.g. and, so 

because, first of all).

Text is connected and 

coherent, using basic 

linking words (e.g. and, 

so because, first of all) 

and a limited number 

of cohesive devices 

(e.g. pronouns she, 

theirs; relative clauses 

…which…).
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How do learners progress in 
their writing?

A1+ (Gymnasium A) A2 (Gymnasium B) B1 (Gymnasium C)

Content Is the content relevant to the task?

e.g. 

• If the task asks for an email, have they written an email?

• If they were asked to include 3 pieces of information, have they 

included all 3?
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A1+

Organisation criteria

Example
Organisation

5 Text is connected using basic 

high-frequency linking words.
4
3 Some use of punctuation.

Simple connectors may be used.
2
1 Little or no use of punctuation 

and connectors.
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Summary
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1. Writing should be assessed BOTH formatively AND summatively throughout 
the school year.

2. Formative assessment improves learning and teaching of writing.

3. Summative assessment evaluates writing performance.

4. Tasks from the books can be used for either type of assessment.

5. Tasks can be easily adapted to create new assessments.

6. Assessment criteria and rubrics for writing help teachers to give specific 
feedback about writing subskills.

7. Assessment criteria for writing include content, language and organisation. 

Guess the 
missing words
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What’s next?
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• Look at the assessment rubrics for A1+, A2 and B1.

• Assess the writing sample for each level using the 
appropriate rubric.

• Think about the feedback you would give.

• If you like, try assessing your students’ writing 
using the appropriate rubric for their level.

• Be ready to share your experience in the next 
webinar ☺

Before we meet again ☺
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Assessing writing 2:
Practical application. 
Wednesday March 8, 3-4pm 

• Assess writing samples at each level 

(Gymnasium A, B, C) using the rubrics

• Evaluate how to give feedback on writing 

as part of formative assessment
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Thank you!
Any questions?


